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Introduction 

A philosophical approach to riskology. The theoretical-philosophical analysis of science has become a 

process that determines the perspective of the methodological practice of riskology. Because scientific 

understanding of the development of content risks allows to fully understand the "humanity process". 

Consequently, it depends on a deep study of the main elements of empirical research 

(intersubjectivity, correspondence, proof) and the elements of theoretical research (experiment, 

verification, explanation). Some scientific disciplines are developing their opinions about the nature 

of their risks and ways to eliminate them. In this sense, the central approach of all sciences is aimed at 

determining what the category of risks is, that is, it is aimed at determining the hypothesis that risks 

belong to an ontological or epistomological category. This question can be answered on the basis of 

summarizing the evidence in the system, determining the specific features of the sciences, and 

studying the experience of various sciences that combine the experience of knowledge. 

Analysis And Results 

The analysis of methodological definitions that illuminate and define risk in various disciplines shows 

that a clear understanding of its goals and tasks is necessary to develop the theoretical foundations of 

a science. But theoretical riskology has not yet been formed. Since riskology is divided into separate 

disciplines, there is a noticeable lack of a connecting point. For example, risks in linguistics, 

economics, history, and pedagogy are very different from each other, and their generalization does not 

work well. Therefore, it is the need of the hour to develop an integrative approach suitable for all 

disciplines that identify risk events. 

Taking these into account, it is necessary to create the theoretical foundations of risks, taking into 

account its language, conceptual system, model, suggestions and considerations. Experts in the field 

of riskology have defined two methodological options of the science of riskology. These are: 1) 

deductive and inductive; 2) Positional and holistic. 

The deductive and inductive approach has a fully developed methodology. But much practical work 

remains to be done on positional and holistic approaches. 

It is worth noting that all 4 methodological options should be covered in a general way in riskology 

research. Riskological methodological integration is effective if they complement each other in 
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different activities. The intended goal will be achieved if specific differences are identified in the 

elimination of risks in accordance with science. 

In short, philosophers consider risk to be a situational problem, only a matter of philosophy. 

Developed by such methodologists as Y. Kimelev, N. Polyakova, I. Johanson, Dj. Serlya, B. Andre, 

Y. Habermos, M. Hollis, A. Rosenberg, D. Ruben, D. Baybrook in the correct philosophy . 

But adopting such a methodology is a difficult matter. The points discussed above show that riskology 

is a research object of all disciplines, including pedagogy, psychology, social pedagogy, social 

psychology, physiology, cybernetics, synergetics, anthropology, sociology, logic, and requires the 

development of a development strategy. 

The above-mentioned risk factors have a significant impact on the nature of social relations, some 

people have a tendency to support internal relations of interests in risk situations and blame 

themselves for the unsuccessful actions of people who are in a risk situation. 

Others believe that their individual actions are promising and sustainable, leaving behind conflict 

rather than unity and a constant source of conflict. In this case, risk is not seen as a punishment for 

people's incompetent actions, but as a fate and an opportunity. 

It can be seen that the first group shows a high level of unity and solidarity, while those in the second 

group are characterized by weak communication within the group and a high level of individuality. 

Based on these observations, types of individual and group attitudes to risk were developed. 

Types of attitudes to risk in the educational system 

(Vildavskiy and Dreyk according to) 

№ 

т/р 

Types of personality The main characteristics of the attitude to 

risk 

1. Hierarchs (rarely encountered in 

educational settings, more in elementary 

and high schools; high achievers and well-

adjusted students) 

Respect for reputation, official organizations, 

compliance with risk rules and expectations. 

 

2. Egalitarians (adolescents aged 13-15 who 

form a "free communication group") 

 

A high level of group cohesion, an intolerant 

attitude towards outsiders who are at risk. A 

superficial attitude to accepted norms is a 

strong belief in the "risk area" as a guarantee of 

successful activity. 

 

3. Individualists (leaders of school youth 

groups who often belong to informal 

(informal) youth groups outside school; 

socially successful students with high initial 

opportunities. 

Low in-group alignment, prone to self-directed 

risk, denying external boundaries, and viewing 

risk as a belief that reconciles risk and success. 

 

4. Fatalists (children and adolescents who are Those who put themselves in the hands of fate, 
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difficult to adapt to circumstances) 

 

attribute the appearance of risk to fate, cannot 

see the possibilities of risk control. 

 

The above-mentioned types of persons create a general idea of the socio-cultural manifestation of 

personal or group relations in risk conditions, as well as their activity. The established behavioral 

signs can form the concept of risk management in a social group environment. 

In this case, the tendency to uncertainty and the characteristics of the developing, growing age, a 

deeper feeling of the developing state of uncertainty of students-young people, help to manage the 

processes of overcoming. 

The socio-cultural changes taking place in this research aspect have a two-sided character. First, the 

adult world is more and more of a youth "cultural icon” - from fashionable to palpable risk-taking 

behavior. 

In this case, the tendency to uncertainty and the characteristics of the developing, growing age, a 

deeper feeling of the developing state of uncertainty of students-young people, help to manage the 

processes of overcoming. 

The socio-cultural changes taking place in this research aspect have a two-sided character. First, the 

adult world is more and more of a youth "cultural icon" - from fashionable to palpable risk-taking 

behavior. 

Secondly, "Youth" risks are widely entering the life of "adult environment". The merging of these two 

interpenetrating worlds (fathers and children) is reflected in specific forms of behavior and thinking in 

situations of uncertainty. It appears as a heuristic tool of risky behavior and thinking. In this doctrine, 

risk is considered in the form of methods of measurement and calculation of risk in expectation, 

preparation, belief, fear, mood and views. However, the level of directed excitement, anxiety, fear, 

and confidence is precisely measured and calculated. 

This approach is conceptually important that it is possible and necessary to manage risks in the 

environment of schoolchildren. In this process, children and adolescents are one of the subjects of 

management, because they are, first of all, students who include themselves in traditional risk groups 

of special importance. 

The considered risk aspects are the social group (various etiological characteristics, children and 

adolescents), as well as certain socio-pedagogical problems (affecting children and adolescents, that 

is, related to other aspects of social existence risks arising from intimate relationships, social-

pedagogical management and minimization of risks, i.e. reducing as much as possible), conducting 

interdisciplinary research and three private guidelines, i.e. riskology of school children and 

adolescents, general o Secondary education riskology is a classification of transition riskology. Based 

on the content of the approaches aimed at determining the existing risk, it can be concluded that the 

following conditions are considered general for many: 

Presence of uncertainty; 

The need to choose an alternative; 

Opportunities to assess the probabilities for the implementation of selected alternatives; 
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Results of moral self-assessment. 

Taking into account the objectives of this research, in cases where it is necessary to choose a risk, 

activities in the educational environment related to the elimination of uncertainty situations, the 

achievement of the expected results in terms of quantity and quality, the reasons for failure and 

deviation from the goal, and the probability of evaluating the possibilities are assigned to the risk. is 

the most appropriate definition. 

Continuous education is one of the most important qualities of the social tagosti system, which at first 

moves from the uncertainty of the spontaneous initial socialization to the socio-cultural socialization 

in a specific target direction, and then from the known to the uncertainty of the last, new independent 

life. This two-way transition, in turn, deepens in modern conditions. The reason for this is the social 

reforms and modernizations carried out in the general education system itself and privately. 

In current situations, in the conditions of modernization of the educational system, the risks specific to 

students are identified as activities in the conditions of transition from the state of uncertainty to the 

state of certainty. 

The social maturity of the young generation, its social growth is reflected in the integration of its 

social position in the structure of society, as well as in the nature of adaptation of different social 

groups. This process is called transition in sociology, and the transition to the state of adulthood, 

different age periods are filled with content that does not have a uniform appearance. 

  Conclusion And Suggestions 

There are several approaches to defining the transition, such as understanding the characteristics of 

the interaction of students and young people with the social period and the events that occur during 

the transition to adult life, their typical symptoms.As the basis of the transition, the transfer of more 

students-young people to the field of labor is preferred. 

 In the everyday imagination of a young person, transition is expressed as striving and achieving the 

position and status of one's parents, older brothers or friends. Achieving success creates a sense of 

satisfaction and becomes an incentive that allows you to further improve your status. Failure to realize 

life plans leads to depression and, in many cases, the wrong search for life and self-determination. It 

should be noted that reaching the desired position and looking for alternative ways is associated with 

risk. 
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